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Abstract. Introduction. In the conditions of socio-cultural uncertainty and intra-scien-
tific transformation of pedagogy, the mission of modern pedagogical education is be-
ing rethought: the development of personal potential in conjunction with axiological
guidelines, manifested in the ability of the individual to existential self-determination,
comes to the fore. The purpose of the work is to systematize scientific knowledge about
personal potential as a phenomenon that ensures the success of mastering professional
activities; to expand scientific and practical ideas about the components of the personal
potential of a future teacher. Materials and methods. The materials used were: the phi-
losophy of existentialism, the theoretical foundations of the development of personal
potential, the concept of personal potential, theories of professional formation and per-
sonal development at a university. This study was carried out using the logical method
of modeling and designing the theory of the issue, comparison and generalization,
classification and factor analysis, as well as theoretical analysis. The empirical base
was formed by taking a continuous sample of university students. Research results.
The complex, prolonged nature of existential self-determination necessitates the or-
ganization of a pedagogical process that complements the main functionality of the
teacher and is aimed at assisting the individual in his/her choice in terms of being, i.e.
pedagogical support as a practice for developing the personal potential of the future
teacher. It is proposed to rely on such approaches as subjective, systemic, activity-
based, and cultural. The pedagogical support toolkit includes a subject-oriented con-
struction of a cycle of academic activities, which are a sequence of processes built in
the logic of manifestation of the leading type of activity, encouraging the future teacher
to existential self-determination (educational activity — quasi-professional activity —
professional activity). Conclusion. The personal potential and existential self-determi-
nation of a student in their unity play a key role in shaping the integrity of the future
teacher’s personality. Pedagogical support for the existential self-determination of a
future teacher should, first of all, take into account the individual characteristics of the
future teacher. It is the understanding of one’s own needs and motivations that allows
a teacher to better understand himself/herself, which in turn contributes to the devel-
opment of his/her personal potential, which affects the quality of the educational pro-
cess.

Keywords: future teacher; personal potential; components; existential self-determina-
tion; pedagogical support; approaches; academic activity
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AHHoOTauMs. Beeoenue. B yCloBUsX COLMOKYIBTYPHONH HEONPEAEICHHOCTH U BHYT-
pUHay4YHOH TpaHCc(OpMaIMK MEJaroruKh MPOUCXOIUT EePEOCMBICICHHE MUCCHH CO-
BPEMEHHOI'0 Ie/IJarOru4eckoro o0pa3oBaHus: Ha NEPBbIN IJIaH BHICTYNAET pa3BUTHE
JMYHOCTHOTO MOTEHIMAJIa B COBOKYITHOCTH C aKCHOJIOTHYECKUMHU OPUEHTUPaMHU, IIPO-
SBJISIFOIIMMHUCS B CIIOCOOHOCTH JIMYHOCTH K SK3UCTEHIMAIbHOMY CaMOOIIPEICIICHUIO.
Llenv pabomul 3aKiI04aETCS B CUCTEMATU3ALIMN HAYYHBIX 3HAHUN O JIMYHOCTHOM I10-
TeHIIMaJIe KaKk ()eHOMEHE, 00eCIIeUYNBAIOILEM YCIIEUIHOCTh OCBOEHUS MTPO(ECCHOHAIIb-
HOM JeATEeNIbHOCTH; PAaCHIMPEHUN HAYYHO-NPAKTUYECKUX IPEICTABICHUN O KOMIIO-
HEHTax JMYHOCTHOIO NOTeHIMaa OyayIiero yuurens. Mamepuanst u memoowl. B ka-
YeCTBE MaTEPUAIIOB BBICTYIHIIN: (GHIOCO(DUS IK3UCTCHINAIN3MA, KOHIICTIIUS Pa3BH-
THUS IMYHOCTHOTO MOTEHIMAaJa, TEOPUH MPOPECCUOHATLHOTO CTAHOBIEHHS U Pa3BU-
TUs CTyJeHTa B By3e. HacTosiiiee ncciaenoBanue npoBeieHO ¢ MOMOIIBIO JIOTHYECKOTO
METO/1a MOJIEIMPOBAHUS U IPOEKTUPOBAHUS TEOPHH BOIIPOCA, CPAaBHEHUS U 000011Ie-
HUs, K1accudukanyy U GakTOPHOTO aHAU3a, a TAK)Ke TEOPETUYECKOro aHaau3a. JM-
nupudeckas 6a3a o0pa3oBanack ¢ MOMOIIBIO TpUeMa CIUIOIIHOM BEIOOPKU Cpeu CTY-
JEHTOB YHUBepcuTteTa. Pe3yromamupl. CIOKHBIM POJOHTUPOBAHHBIN XapaKTep dK3U-
CTEHLMAILHOTO CaMOOIIpeieNieHus1 00yCIIOBIMBAET HEOOXOIMMOCTh OPraHU3aINH T1e-
JTarOrMYecKoro npoliecca, TOMOIHIIONIEr0 OCHOBHOM (DYHKIIMOHA IPEroiaBaTels v
HalpaBJIEHHOTO Ha COICHCTBHE JMYHOCTHU B €€ BBIOOpE B IJIaHE ObITHSA, TO €CTh Nejia-
TOIMYECKOT0 COIPOBOXKICHMSI KaK MPAKTUKU Pa3BUTHUS JIMYHOCTHOIO NOTEHIMaa Oy-
nyuiero yuurens. [Ipeyiaraercs onupaTbcst Ha TaKMe MOAXO/bI KaK: CyObEeKTHBIN, CH-
CTEMHBIH, NeATEIbHOCTHBIN, KyJIbTYpPOJOTHUECKUI. B nHCTpyMeHTapuii negarornye-
CKOT'O COITPOBOYKIEHUS BKITIOUAETCSI CyOBEKTHO-OPUEHTUPOBAHHOE MOCTPOCHHE IIUKJIA
aKaJeMHUYECKHUX JESITebHOCTEH, MPEICTaBISIIOIIMX COOOM MOCIEN0BATENHHOCTh IPO-
IIECCOB, BBICTPOEHHBIX B JIOTUKE MPOSIBICHUS BEAYIIETO TUIA JIESTENbHOCTH, MO0YX-
JIAIOIIETo OyIyIIero yUYUTeNs K 9K3UCTEHIINAIbHOMY CaMOOTpeieieHuto (yueOHas jie-
ATENBHOCTh — KBa3UMNpodeccnoHagbHast AeSITeIbHOCTh — MpodeccuoHambHas aes-
TeNbHOCTD). 3axnouenue. JIMUHOCTHBINA MOTEHIMAN U SK3UCTEHIIHAIBHOE CaMOOIIpe-
JIeJIEHNE CTYJIEHTa B CBOEM €MHCTBE UTPAIOT KIIOUEBYIO POJIb B (POPMHUPOBAHUH 1ie-
JIOCTHOCTH JIMYHOCTH Oyayuiero yuurtens. [legarorudeckoe cCONpOBOXKICHHE HK3U-
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CTCHIIMAIILHOTO CaMOOIPEICIICH sl OyIYIIEro yUYUuTeNs J0/DKHO, MTPEKIE BCEro, yuu-
THIBaTh WHJMBHIYyaJbHBIE OCOOCHHOCTH Oyaymiero y4urens. MIMEHHO TOHUMaHHE
COOCTBEHHBIX HOTpe6HOCTeI71 n MOTI/IBaL[I/II;'I MO3BOJACT YUUTCIIIO JIYYIIC IMOHUMATh
ce0s1, 9TO B CBOKO OYEpEelb CIIOCOOCTBYET PAa3BUTHIO €ro JIMYHOCTHOTO MOTEHIIHANIA,
BJIMSIOIIETO Ha KaueCTBO 00pa30BaTesIbHOTO MpoIiecca.

KarueBble ciioBa: Oyayliuii yuyuTesb; JAYHOCTHBIN MTOTSHIIUAIT; KOMITOHEHTBI; YK3H-
CTEHIMAJIBHOE CaMOOIIPEICICHUE; MENArOrHYeCKOe COMPOBOXKICHHUE; MOIXOJIbI; aKa-
JeMHYECKasl IeSITeITbHOCTh

Nudpopmanus nias nurupoBanus: Vcaes E.A. [legarornueckoe COnpoBOKICHHUE K-
3UCTEHIIMAJILHOTO CAMOONPEICTICHUS KaK MPAKTUKA PA3BUTHUS JIMUHOCTHOTO IMOTEHIU-
ana Oymyiero yuntens // Hayansrii pe3ynbrart. [legaroruka u IcHxXoJaorust 0opa3oBa-

Hus. 2024. T.10. Ne2. C. 25-33. DOI: 10.18413/2313-8971-2024-10-2-0-3.

Introduction. In the conditions of socio-
cultural uncertainty and intra-scientific transfor-
mation of pedagogy, the mission of modern ped-
agogical education is being rethought: its hu-
manitarian nature and axiological foundations,
understanding of targets, updated content and
technologies based on the social and personal
paradigm of professional training of teachers
come to the fore (Neumoeva-Kolchedantseva,
2022).

As E.V. Neumoeva-Kolchedantseva says,
“the personality of a teacher is one of the most
important factors determining the quality of ed-
ucation, a kind of “tool” of pedagogical activity”
(Neumoeva-Kolchedantseva, 2022: 10). In this
regard, the goal of pedagogical education is an
individual who is ready and capable of accepting
the challenges of modern society, productive life
in conditions of social and professional instabil-
ity and constant self-development, which re-
flects the content of personal potential in gen-
eral, and existential self-determination in partic-
ular.

Currently, the development of general pat-
terns of formation in the process of activity of a
potential sphere or functional reserve of an indi-
vidual is carried out when studying adaptive po-
tential (A.G. Maklakov), creative potential
(Ya.A. Ponomarev, E.L. Yakovleva, D.B. Bo-
goyavlenskaya), intellectual potential (E.F.
Rybalko, L.N. Kuleshova, T.V. Prokhorenko,
Zh.A. Balakshina, V.N. Druzhinin), managerial
potential (A.G. Shmelev, G.A. Soloveychik,
T.R. Grebenyuk, T.R. Lepekha) (Grishina,

2015). The concept of personal potential was de-
veloped in psychology by D.A. Leontiev based
on the synthesis of philosophical ideas of
M.K. Mamardashvili, P. Tillich, E. Fromm and
W. Frankl. D.A. Leontiev introduces the concept
of personal potential as a basic individual char-
acteristic, the core of personality (Sagdullina et
al., 2014).

The purpose of the work is to systema-
tize scientific knowledge about personal poten-
tial as a phenomenon that ensures the success of
mastering professional activities; to expand sci-
entific and practical ideas about the components
of the personal potential of a future teacher.

Theoretical framework and methodol-
ogy. Personal potential is a dynamic functional
system that combines personal resources (pat-
terns of behavior, knowledge, attitudes, relation-
ships that form forms of translation of human
experience) that ensure the upbringing and edu-
cation of the individual, his/her adaptation and
development in culture (Sagdullina et al., 2014).
Accordingly, the personal potential of a future
teacher is a set of internal resources, abilities,
qualities, talents and capabilities of a person that
can be used to achieve personal goals, develop-
ment and self-realization. The personal potential
of a future teacher determines the ability for pro-
fessional self-development, growth, adaptation
to sociocultural changes, solving problems at
work and achieving the success.

Various authors offer their own indicators
of personal potential: personal autonomy and in-
dependence, internal freedom; meaningfulness
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of life; resilience in difficult circumstances;
readiness for internal changes; ability to per-
ceive new uncertain information; constant read-
iness for action; features of activity planning;
time perspective of personality. It is easy to see
that all these indicators are not contradictory, but
complement each other (Sagdullina et al., 2014).

Scientists include the following important
components of the personal potential of a future
teacher:

1) emotional intelligence and emotional
stability (the ability to manage one’s own emo-
tions, understand and take into account the feel-
ings of other people, empathy and the ability for
constructive communication);

2) self-efficacy and self-confidence (trust
in one’s abilities, belief in one’s own strengths
and success);

3) flexibility and adaptability (the ability
to adapt quickly to changing conditions and sit-
uations, make decisions and act in new and non-
standard situations);

4) motivational involvement and persever-
ance (the presence of clear goals, motivation to
achieve them, the ability to self-motivate and
persevere in overcoming difficulties and obsta-
cles);

5) social competence (the ability to build
relationships with other people, work in a team,
show tolerance, respect and empathy for others).

All these components interact with each
other and determine the level of development of
an individual’s personal potential, his/her ability
for self-determination, self-development, self-
organization and successful implementation in
the personal and professional spheres.

Personal potential, according to D.A. Le-
ontiev, is an integral characteristic of the level of
personal maturity, and the main phenomenon of
personal maturity and the form of manifestation
of personal potential is precisely the phenome-
non of existential self-determination of the indi-
vidual, reflecting the extent to which an individ-
ual overcomes given circumstances, ultimately,
the individual’s overcoming of himself/herself,
as well as the extent of his/her efforts to working
on yourself and on the circumstances of the life

(Leontiev et al., 2005; Leontiev et al., 2007; Per-
sonal potential..., 2011).

The focus of our research is the existential
self-determination of the future teacher, i.e. the
ability to distribute the unique set of resources
(abilities, competencies, skills and knowledge)
to manage both yourself and the result to achieve
a consciously set goal. In its structure we in-
clude, following D.A. Leontiev, four resources:
sustainability resource, motivational resource,
self-regulation resource, transformation re-
source (Personal potential..., 2011: 15).

Methodology and Methods. The materi-
als used in the research work were: the philoso-
phy of existentialism considering the teacher as
a subject of being of professional life; theoreti-
cal foundations for the development of personal
potential, which include a systematic approach
(B.F. Lomov, B.G. Ananyev, S.L. Rubinshtein,
P.K. Anokhin, etc.); personal and activity ap-
proach (K.A. Abulkhanova-Slavskaya,
B.S. Bratus, A.N. Leontyev, V.D. Shadrikov,
etc.); theories and concepts of personal potential
(D.A. Leontiev, V.A. Bodrov, T.P. Zinchenko,
R. Lazarus, S. Maddi, J. Fredi, S. Hobfoll, etc.);
theories of professional formation and personal
development in higher education (E.F. Zeer,
E.A. Klimov, A.K. Markova, L.M. Mitina,
N.S. Pryazhnikov, etc.).

Existentialism as the main methodological
approach is relevant for the study of existential
self-determination of the individual to the extent
that the fundamental life-meaning issues of free-
dom and responsibility, decision and choice, the
“temporariness” of life, destiny and a person’s
relationship to his/her calling are relevant for a
self-determining person; issues of cultural
uniqueness and personal significance; contradic-
tions between the inner world and the outer
world; internal choice in the era of cultural plu-
ralism and freedom have their origins in the
ideas of existentialism (Isaev, 2024: 46).

Let us note that the existential paradigm in
pedagogy has deep historical roots. An analysis
of the literature suggests that at least three main
groups of sources can be distinguished: literary,
philosophical and psychological (Bratchenko,
2001; Corey, 2010; Uchida 2004).
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As you know, any pedagogical concept is
valuable if it is based on specific philosophical
and psychological postulates. As for the existen-
tial approach in pedagogy, we can find many
prerequisites in the works of scientists in philos-
ophy and psychology. An analysis of the works
suggests that almost all philosophers and psy-
chologists who cultivated the theory of existen-
tialism transferred the main ideas to issues of
personality education. Thus, from the position of
existentialism, “the existence of a person in a
broad sense acts as a mechanism of his/her exis-
tential self-determination, and the way of his/her
being is primary in relation to his/her essence.
That is, a man is a free being who creates his/her
own existence independently. According to M.I.
Rozhkov, “the pedagogical aspect of existential-
ism operates with such key concepts as being,
the meaning of life, the purpose of life, freedom,
responsibility, decision and choice, life position,
ideas about a person, etc.” (Theoretical and
methodological..., 2023: 7). All these concepts,
of course, are directly related to the process of
existential self-determination of the personality
of the future teacher.

The idea of an existential approach to a
teacher’s search for himself/herself, to the defi-
nition and essence of his/her personal and pro-
fessional existence is not declared, but, as such,
is reflected in many pedagogical works.

So, back in the 16th century, M. Mon-
taigne said that a person should achieve every-
thing through his/her own experience. Also,
Zh.Zh. Rousseau noted the need to educate a
free person. We find similar reasoning in the
works of D. Dewey, R. Steiner, M. Montessori.
In this regard, let us quote the thought of L.
Kohlberg: “the formation of justice in pupils as
an existential property means the formation of
their morality and identity as a whole” (Theoret-
ical and methodological..., 2023: 5). The scien-
tist also created a method of dilemmas, which by
its nature enriches the existential self-determina-
tion of the future teacher.

In Russia, existential pedagogy began to
be studied in the 1990s. It is necessary to note
the works of O.S. Grebenyuk, T.B. Grebenyuk
and their followers. As noted by M.I. Rozhkov,
“only they identified the existential sphere as the
goal of the pedagogical process of a modern
school” (Theoretical and methodological...,
2023: 4).

Our study was carried out using the logical
method of modeling and designing the theory of
the issue, comparison and generalization, classi-
fication and factor analysis, as well as theoreti-
cal analysis in the form of systematization and
generalization of the ideas of philosophers, psy-
chologists and educators (Leontiev et al., 2005:
76). The empirical base of the study was formed
by taking a continuous sample among students
of Voronezh State Pedagogical University.
Thus, to diagnose the state of existential self-de-
termination among students of a pedagogical
university we used: the Dembo-Rubinstein
method (to study the resilience resource), the
Methodology of worldview activity (to study the
motivational resource), the Tolerance of Uncer-
tainty Questionnaire (to diagnose the self-regu-
lation resource) and the Differentiated Reflec-
tion Test (to check the state of the transfor-
mation resource) (Personal potential..., 2011;
Markus et al., 2015; Oyserman et al., 2015;
Ryan et al., 2017; Seligman, 2002). Diagnostics
were carried out among graduate students stud-
ying in the field of study 03.44.05 Pedagogical
Education (with two profiles of training); a total
of 123 students were involved. The diagnostics
showed results according to which we conclude
that there is a need for targeted work in the area
of increasing the level of existential self-deter-
mination among future teachers. Figure 1 shows
the conditional division of students into three
groups: with high, average and low indicators of
existential self-determination resources (resili-
ence resource, motivational resource, self-regu-
lation resource, transformation resource).
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Research Results and Discussion. The
complex, prolonged, labor-intensive and incom-
plete nature of existential self-determination ne-
cessitates the organization of the pedagogical
process, a mechanism that complements the
main functionality of the teacher and is aimed at
assisting the individual in his/her choice in terms
of being, i.e. the need for pedagogical support as
a practice for developing the personal potential
of the future teacher (Grishina, 2015).

Pedagogical support is a system of profes-
sional support and assistance provided by a
teacher to his/her students or colleagues, aimed
at their personal, academic and professional de-
velopment. The purpose of pedagogical support
is to create conditions for effective learning,
self-development and personal self-determina-
tion, as well as support participants in the edu-
cational process in overcoming difficulties and
achieving success.

Pedagogical support for the existential
self-determination of the future teacher is based
on an individual approach to each student, tak-
ing into account his/her needs, abilities, interests

and characteristics. It includes consulting, mon-
itoring, analysis and evaluation of the educa-
tional process, development of recommenda-
tions, feedback, motivational support, work on
developing choice skills, determining one’s
place in culture and the world, creating condi-
tions for self-development and professional self-
organization.

Pedagogical support for the existential
self-determination of a future teacher can be car-
ried out both within educational institutions and
outside them, for example, within the frame-
work of various educational projects, advanced
training courses, mentoring activities, etc. An
important aspect of such support is the partici-
pation of all participants in the educational pro-
cess — teachers, students, specialists and other
interested parties — in creating a favorable and
effective educational environment.

The subjective approach to pedagogical
support of existential self-determination with its
ontological basis reveals the relationship of the
individual with objective reality, with the educa-
tional and professional environment, which
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opens up to the future teacher as a “space of pos-
sibilities” when establishing a non-alienated
connection with it.

A complex dialectical connection between
objective conditions and the subjective world of
the individual is established and realized in the
process of activity. In other words, pedagogical
support for the existential self-determination of
the future teacher is inextricably linked with the
educational and professional context and the
person’s involvement in the main types of activ-
ities (educational, professional, research),
providing him/her with broad and diverse oppor-
tunities for knowledge and understanding of
himself/herself, “testing his/her strength”, man-
ifestation and realizing the abilities.

The systematic approach as a general sci-
entific philosophical and worldview basis of re-
search focuses on a holistic vision of support in
the unity and interrelation of its aspects, compo-
nents, content, functions, tools, supporting
mechanisms, to identify significant connections
both in the subject of support (personal self-de-
termination) and in the process. From the point
of view of a systematic approach, pedagogical
support is an integrative practice that covers the
main types of activities of the future teacher, re-
sulting in a mutually enriching effect and the
overall positive dynamics in the growth of per-
sonal potential.

From the position of the activity approach,
pedagogical support is possible only in the con-
text of activity, which is considered as a means
and condition of existential self-determination
(involvement of the individual in activity trig-
gers the process of self-determination); opera-
tionalization of pedagogical support, carried out
using “way of action, tools and objects”, specific
actions in the development of personal potential
(reinterpreted A.N. Leontiev’s triad “image — ac-
tivity — personality”).

From the standpoint of the cultural ap-
proach, the main content of pedagogical support
for existential self-determination consists of cul-
tural values, including the values of education
and pedagogical activity, and individual life
meanings of the individual, including the mean-
ings of pedagogical activity (Neumoeva-
Kolchedantseva, 2022: 87-98).

In the toolkit of pedagogical support, we
include a subject-oriented construction of a cy-
cle of academic activities, which are a sequence
of processes built in the logic of manifestation
of the leading type of activity, encouraging the
future teacher to existential self-determination
(educational activity — quasi-professional ac-
tivity — professional activity).

Educational activity is structured as a
gradual “approximation” to professional activ-
ity. Educational activity is the activity of a sub-
ject in mastering generalized methods of educa-
tional actions and self-development in the pro-
cess of solving educational problems. Preferable
is a problem-based approach to organizing edu-
cational activities, which does not involve
“broadcasting,” but a joint “discovery” of
knowledge necessary with students to solve
pressing issues in teaching practice. The most
popular for implementing a problem-based ap-
proach to learning activities are active and pro-
ductive teaching methods. Active methods (dis-
cussion, brainstorming, organizational-activity
game, etc.) confront the student with the need to
demonstrate his/her attitude to various aspects of
social and professional reality. Productive meth-
ods (analysis of a problem situation, proyect,
portfolio, essay, review, cluster, etc.) involve the
transformation of source material and the crea-
tion of a relatively completed “product” of one’s
transformative activity. Pedagogical support for
the existential self-determination of the future
teacher in the process of educational activities is
aimed mainly at “personalizing the objective
personal norm, which is possible based on the
material of educational disciplines that reveal is-
sues of personal and professional development
of teachers” (Neumoeva-Kolchedantseva, 2022:
106).

An important “intermediate” link between
educational and professional activities is quasi-
professional activity. Quasi-professional activi-
ties are built on the basis of bringing educational
activities closer to professional ones, which be-
comes possible using the mechanism of imita-
tion and such active and interactive methods as:
modeling simulation (including game) situa-
tions, business games, role-playing games, etc.
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Quasi-professional training is a preparation
stage to professional activity itself and creates
the prerequisites for a relatively “soft” collision
with professional reality, promotes student iden-
tification with a professional role, allows for a
deeper understanding of the nature of pedagogi-
cal activity, forms an idea of the educational pro-
cess from the point of view of its different sub-
jects, allows one to objectify the problems and
achievements of one’s own professional devel-
opment. Pedagogical support of existential self-
determination in the process of quasi-profes-
sional activity is aimed at supporting the activity
of the individual, providing constructive feed-
back to the student, allowing him/her to “see”
problems and “growth points” of his/her devel-
opment, identify deficits and resources, and plan
further actions for personal and professional de-
velopment.

Professional activity is the immersion of a
student into professional reality based on the per-
formance of specific professional roles and corre-
sponding professional functions, actions, and
tasks. Among the developmental opportunities of
professional activity, the following can be men-
tioned: it allows you to update your professional
knowledge and other competencies, demonstrate
your active attitude to professional reality, achieve
specific productive results, and gain experience of
real interaction with other subjects of professional
activity. Pedagogical support for existential self-
determination in the process of professional activ-
ity is aimed at supporting a further “test of
strength” and the manifestation of one’s abilities —
personal self-actualization.

Conclusion. The personal potential and
existential self-determination of a student in
their unity play a key role in shaping the integ-
rity of the future teacher’s personality. Personal
potential determines the abilities and character-
istics of a person that can be used in professional
activities, and existential self-determination
helps the future teacher understand his/her val-
ues, beliefs and meaning of life, which affects
his/her attitude towards the educational process
and interaction with students. Therefore, it is im-
portant, taking into account the relationship be-

tween personal potential and existential self-de-
termination as general and specific, to develop
programs and methods of pedagogical support
aimed at developing a full-fledged and harmoni-
ous personality of the future teacher.

Pedagogical support for the existential
self-determination of the future teacher should,
first of all, take into account the individual char-
acteristics of the future teacher, because the es-
sence of existential self-determination lies in
awareness of the meaning of one’s existence. It
is the understanding of one’s own needs and mo-
tivations that allows a teacher to better under-
stand himself and his abilities, which in turn
contributes to the development of his personal
potential.

The implementation of the presented ap-
proaches to pedagogical support of existential
self-determination (subjective, systemic, activ-
ity-based, cultural) makes it possible to organize
the professional training of a future teacher at a
personality-oriented level, and the described
tools, the essence of which lies in the subject-
oriented construction of a cycle of academic ac-
tivities (a sequence of processes built in logic
manifestations of the leading type of activity)
encourages the student to existential self-deter-
mination.

References

Bratchenko, S.L. (2001), FEkzistentsialnaya
psikhologiya glubinnogo obshheniya |Existential
psychology of deep communication], Smysl, Mos-
cow Russia.

Grishina, N.V. (2015), Vvedenie v ekzistentsi-
alnuyu psikhologiyu [Introduction to Existential Psy-
chology], lzdatelstvo Sankt-Peterburgskogo univer-
siteta, Saint Petersburg, Russia.

Isaev, E.A. (2024), “An existential view of
cultural self-determination of the individual: the ex-
perience of pedagogical comprehension”, Yaroslav-
sky pedagogichesky vestnik, (2), (137), 45-53 (In
Russian).

Leontiev, D.A., Mandrikova, E.Yu., Osin,
E.N., Plotnikova, A.V. and Rasskazova, E.I. (2005),
“Possibilities for empirical research of personal po-
tential”, Prikladnaya psikhologiya kak resurs sotsi-
alno-ekonomicheskogo razvitiya sovremennoy Ros-
sii [Applied psychology as a resource for the socio-

HAYUHBIM PE3VJIBTAT. IIEJJATOT'MKA U TICUXOJIOI' s OBPABOBAHUS
RESEARCH RESULT. PEDAGOGIC AND PSYCHOLOGY OF EDUCATION



Hayunvlil pesysomam. [ledazozuka u ncuxosnozaus obpasosarus. T. 10, Ne 2. C. 25-33
Research Result. Pedagogy and Psychology of Education. Vol. 10, Ne 2. P. 25-33

economic development of modern Russia], Moscow,
Russia.

Leontiev, D.A., Mandrzhova, E.Yu., Osin,
E.N., Plotnikova, A.V. and Rasskazova, E.I. (2007)
“Experience in structural diagnostics of personal po-
tential”, Psikhologicheskaya diagnostika, (1), 8-31.
(In Russian).

Leont'ev, D.A. (2011), Lichnostny potentsial.
Struktura i diagnostika [Personal potential. Structure
and diagnostics], Moscow, Russia.

Neumoeva-Kolchedantseva, E.V. (2022) So-
provozhdenie lichnostnogo samoopredeleniya bu-
dushhih pedagogov kak integrativnaya obrazovate-
Inaya praktika: monografiya [Supporting personal
self-determination of future teachers as an integra-
tive educational practice], TyumGU-Press, Tyumen,
Russia.

Sagdullina, G.Yu. and Samigullin, R.Yu.
(2014), “Teacher's personal potential”, Mezhdu-
narodny zhurnal eksperimentalnogo obrazovaniya,
6-1. available at: https://expeducation.ru/ru/arti-
cle/view?id=5018 (Accessed 25 May 2024) (In Rus-
sian).

Rozhkov, M.I. (2023), Teoretiko-metodiches-
kie osnovaniya ekzistentsialnoy pedagogiki: kollek-
tivnaya monografiya [ Theoretical and methodologi-
cal foundations of existential pedagogy], RIO
YAGPU, Yaroslavl, Russia.

Corey, E.J. (2010), “Enantioselective chemi-
cal synthesis: methods, logic and practice”, Texas:
Direct Book Publishing, Dallas, USA.

Markus, H. and Ruvolo, A. (2015), “Possible
Selves: Personalized Representations of Goals”.
Goal Concepts in Personality and social

Psychology. London; New York: Psychology Press,
UK-USA.

Oyserman, D., Destin, M. and Novin, S.
(2015), “The context-sensitive future Self: Possible
Selves Motivate in context, not otherwise”. Self and
Identity.14 (2). 173-188. (USA).

Ryan, R.M. and Deci, E.L. (2017), “Self-de-
termination Theory: Basic Psychological Needs in
Motivation, Development, and Wellness”, Guilford
Publishing, New York, USA.

Seligman, ML.E. (2002), “Authentic Happi-
ness: Using the New Positive Psychology to Realize
Your Potential for Lasting Fulfillment”, Free Press,
New York, USA.

Uchida, Y. (2004), “Cultural constructions of
happiness: theory and empirical evidence”. Journal
of happiness studies, 5,223-239. (USA).

Nudopmanust 0 KOHPIMKTE HHTEPECOB: aBTOP HE
HMEET KOH(I)J'II/II(Ta MHTEPECOB IS JEKJIapalvu.
Conflicts of Interest: the author has no conflict of
interests to declare.

Jdannble aBTOpa:

HcaeB EBrennii AHaTo,ibeBHY, KAHAUIAT TIeAaro-
TUYECKUX HayK, JOLEHT, JOIEHT Kadempsl oOIei
NEJaroruky, BOpOHEKCKU rocyqapCTBEHHBIN Ie-
JaroruyecKiil yHUBEPCUTET.

About the author:

Evgeny A. Isaev, Candidate of Pedagogical Sci-
ences, Associate Professor, Associate Professor at
the Department of General Pedagogics, Voronezh
State Pedagogical University.

HAYUHBIM PE3VJIBTAT. IIEJJATOT'MKA U TICUXOJIOI' s OBPABOBAHUS
RESEARCH RESULT. PEDAGOGIC AND PSYCHOLOGY OF EDUCATION



